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Source: Library of Congress lesson Plan “Mapping my place in history,” by Judy Klement and Elizabeth Park, accessed at http://memory.loc.gov/learn/lessons/01/map/overview.html 
This lesson plan is part of a unit plan that incorporates the built environment, and fits nicely with the suggestions from Kathleen C. Kean’s article on including architecture in history lessons. I changed the order of the assignments from this segment of the unit, to make this lesson fit into one class period. I also eliminated one sheet of class work. The learning activities were very vague, so I had to structure everything from this section of the unit to fit into the lesson plan template. Finally, I incorporated Ms. Kean’s suggestions for using architectural information to explore the history of a place: the layout of a neighborhood, the names of buildings, materials used, etc. This modification provides a better organization of the material and a more focused study of the students’ town and its history. In the following paragraphs, the authors provide an overview of the unit plan.
“Students often think of history as tattered documents, worn photographs, and musty books, all of which have little or no relevance to their lives. Maps provide an often-overlooked source of information and a new and compelling perspective on the past. By revising the work of early twentieth century cartographers, and understanding the underlying motivation for their work, students can claim a historical spot of their own. 
“In an era of great mobility and immigration of families from other countries, students' homes are a haven and an anchor in a neighborhood. By learning about architectural styles and periods and identifying the best features of their homes, students begin to see their homes as places of value in relation to the broader community portrayed on the panoramic map of their town.
“Students create their town's history for coming generations and place themselves on the map in a literal as well as figurative sense, by producing portions of an updated version of an early twentieth century panoramic map from the American Memory collections. To complete this project, they gather information from a variety of primary sources, including the early twentieth century map, photographs, drawings, and site visits. Each student contributes to the revised map by creating a contemporary map of her or his block.”
Teacher: Maura Martinez
Class: 8th Grade American History

Topic: Mapping the History of Our Town

Date: Nov. 8, 2009

Essential Question: In what ways can learning about the architecture of our town help us understand its history?

Standards:  2, 3

Learner Background: Students have been becoming familiar with the different kinds of maps that are available, as well as their purposes and their specialized vocabulary. As the class has been working with maps, they have been creating a personalized glossary of map and architecture terms, rewriting the definitions into their own words. Students were assigned homework at the end of the last class consisting of a sheet describing the age and architectural style of their home and a diagram of the homes in their neighborhood; they have also been asked to take or draw a picture of the exterior of their home and bring it in to class.
Student Objectives:

· become familiar with panoramic and other kinds of maps as primary sources of historical information and become proficient at observing and interpreting maps; 

· build a working vocabulary of architectural and cartographic terms; 
· compare and contrast the town at the time of the making of the historical map with today;
· recognize and articulate their own role in affecting and making history; and 

· contribute to a revised panoramic map of their town. 
Materials/Resources: Panoramic (and/or other) map of the town (approach town clerk and/or historical society), either in hard copy form or electronic; data on the oldest building/home in town, provided by the town hall or historical society; a photograph of the oldest building; copies of two graphic organizers for students: neighborhood data collection, and architectural styles worksheet; photographs taken by (or drawings by) students of the exterior of their homes, showing architectural characteristics.
Initiation: Display an historic map of the town, either on the board or on the projector. Ask students to point out major landmarks that are still around today (such as a fire station, school, or church). Ask the students to locate their homes on the map, or the general area of them. Then ask about what is different from the way the town looks today. Which buildings are missing from the map? What does the map tell us about the town’s history? How does the map reflect the culture and values of the town at the time (amenities, churches, number and kinds of businesses, affluence of residents, etc.)?
Learning Activities:

· Students take out their homework and volunteers share their findings. Note each different architectural style or combination of styles as they are mentioned, reminding students to record all of them in their glossaries. Discuss any trends in certain neighborhoods where a specific style of home is concentrated, pointing out each neighborhood on the map of the town displayed at the front of the room.
· Note the names of schools, churches, and other buildings/landmarks in town. What can these names tell us about immigration patterns at the times in which they were built? Also note the oldest home in town, show the photo of it, and locate it on the map. What is the architectural style of this building? What was its original purpose? Is it still used in the same way today? Compare its construction materials and methods to those of the students’ homes. How are they similar and different?
· On a bulletin board or large poster board, begin to arrange students’ neighborhood sheets according to their position on the town map. This will be the beginning of the culminating class project for this unit: An updated panoramic map of the town. Ask students what they think are the most important things to include and why. To focus their answers, ask them what they would want to tell someone who was considering moving to town. What are the most interesting and special aspects of town? Make a list of these features on the board to work from later.
Closure: Review with students what the historical map tells them about the “state of the town” when it was made. What did they learn about the town’s progress through time by sharing the information about their homes? How would they describe the “state of the town” today, in comparison to back then?

Assessment: Students will fill out an exit slip describing two buildings in their town that they would like to include in the class project and why. 

Strategy for Modifications: Students with learning disabilities requiring extra time or less work will be asked to describe only one building they would like to study. They will also be assigned a briefer version of the neighborhood data collection sheet, including only the homes immediately surrounding their own instead of their whole street.

Source: “Lesson Plan: Holy Land,” From the PBS series “Wonders of the African World,” accessed at http://www.pbs.org/wonders/fr_cl.htm 
This lesson plan is part of a big series of unit plans and other resources regarding African history. This segment focuses on Ethiopia and its unique history as one of the earliest centers of Christianity. I have removed some of the activities to make this lesson fit into one class period, and removed some of the objectives that merely listed the actions that the students would take, instead of the learning outcomes. Finally, the closing activity I added will focus students’ new learning around a few major categories, which correspond to the information that needs to be included in the presentations to be created later in this unit of study.

Teacher: Maura Martinez
Class: 9th Grade World History

Topic: Ethiopia: Misconceptions and Reality

Date: Nov. 8, 2009

Essential Question: What are our preconceptions about Ethiopia, and how do they compare with its actual history? 

Standards: 1, 3

Learner Background: This class is just beginning a unit on Ancient East Africa. They have studied the history of West Africa’s ancient kingdoms, and have a base of prior knowledge to compare with their new learning about Ethiopia.
Student Objectives:
· Explain the significance of the Lost Ark of the Covenant. 

· Identify and discuss the importance of specific topics conveyed in the video. 

· Reassess in writing their initial impressions of Ethiopia, using specific examples to demonstrate how their impressions have changed. 

Materials/Resources:

· VCR and TV 

· Computer with Internet connection (ideal, but not mandatory)  

· Student Activity Sheet: Viewing Guide 

Initiation: Divide the class into small groups of approximately four students each. Ask each group to make a list of up to fifteen ideas that answer the question "What comes to your mind when you think of Ethiopia?" Every student should have a copy of the group list for use later in the lesson. Have them share their lists with the class.
Learning Activities: 

· Ask students to name the religions that they think are practiced in Ethiopia, and write their ideas on the board.

· Ask the class if anyone knows the story behind the Lost Ark of the Covenant. Ask one or more students to explain their understanding of what the Ark is and why it's still discussed in religious and scholarly circles today. Has anyone seen “Raiders of the Lost Ark?” If so, remind them that this famous movie, though highly fictitious, involves a quest for the same lost Ark that many Ethiopians believe exists in their own country.

· Tell the class that they'll be viewing a video about Ethiopia that focuses on the religious beliefs and traditions in that country. Ask a student to point out Ethiopia on a class wall map so that everyone can see where the country is located on the African continent.

· Show the Ethiopia video in its entirety, and ask students to take notes on the following topics: landscape/geography, the significance of Ethiopia to the program's host (and, presumably, to African people around the world), Christianity in Ethiopia (including religious landmarks, customs, and beliefs), and other religions in Ethiopia. Before starting the video, review the topics they'll be taking notes on to make sure they understand the types of information they'll be looking for as they watch. 
· After they've watched the program, ask students to look at the lists that their groups made in step 1 of this lesson. Have them write individual responses to the questions: "How would you modify your list now that you've watched the video? Are you surprised by what you've learned?" 
Closure: Discuss their responses as a class, focusing on categorizing their new learning into facts about geography, religion, The Ark of the Covenant, and general culture. 
Assessment: Students will turn in their responses to the video. For homework, students will be asked to produce one page of research on one of the following subjects, as part of a group:

· Geography: The geography of the country; what the landscape looks like; what the climate is like; how the geography affects the way in which Ethiopians live 

· Religions in Ethiopia: The religious composition of the Ethiopian population 

· Religious landmarks: The landmarks and sites that are particularly significant; include information on the reason why each landmark is important 

· Christianity in Ethiopia: Christian customs and beliefs in Ethiopia 

· The Ark: The background of the lost Ark, and information on the reasons why Ethiopians are particularly interested in it 

Their research will be incorporated into a paper-based or PowerPoint presentation over the next few class periods.
Strategy for Modifications: Students with a learning disability requiring extra time will be offered additional time to review the video during free periods or after school if necessary. They may also be offered a graphic organizer with some of the major information included, both for note-taking in class and for homework.

Source: “Pray, why speakest thou Thusly?” Written by Kay Daly and Christopher Czaika, from the PBS series “Colonial House,” accessed at http://www.pbs.org/wnet/colonialhouse/teachers/plan4a.html 
This lesson plan is part of a larger unit accompanying a PBS series in which modern people volunteered to live as seventeenth century colonists. Their experiment provides students with a historically accurate view of the life of colonists through the eyes of their peers. As an introduction to other aspects of the unit, this lesson focuses on the use of language and how it has evolved over the centuries, as well as over the course of students’ lifetimes and those of their parents. I have greatly edited it, as it was originally seven pages long; this aspect of the lesson is originally allotted three or four classes, but I think that one will be sufficient to demonstrate the point to the students. I have also eliminated one group from the social learning activity. I don’t think the average class will necessarily have enough students to form seven groups of 3-4 people, as originally instructed, and the point can be easily understood with the elimination of one group.
Teacher: Maura Martinez

Class: 8th Grade American History

Topic: The Evolution of the English Language in America

Date: Nov. 8, 2009

Essential Question: To what extent has the popular use of the English language changed since the time of the earliest settlers in the 1600s?

Standards: 1, 2

Learner Background: Students have researched the lives of the colonists in the 1600s and taken a quiz to test for misconceptions about early colonial life and history. They have evaluated the historical accuracy of other sources of colonial history online, and have investigated the hardships encountered by early colonists (especially during the crossing of the Atlantic).
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Student Objectives:
· Describe how the English language spoken in North America has changed over the course of American history; 

· Provide examples of popular "slang" words and expressions from different periods in American history; 

· Determine the 21st-century meanings of passages utilizing 17th-century vernacular terms;

· Rewrite the content of a 17th-century primary source document in their own words.
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	Materials/Resources:

· Slang glossaries for each time period (Old West, Civil War, 1920s, 1950s, 1960s, 1980s): one glossary for each group
· Computer with Internet connection, projector to show class video from website
· One copy for each student of the primary document "Richard Frethorne's Account of His Plight in Virginia"

Initiation: 
Ask your students if the English spoken in the United States is fairly standardized; that is, could an English-speaking person from California effectively communicate with a person from Arkansas? (Probably.) Ask your students if there are differences in the ways Americans use the English language. What are those differences? (Student answers should include that there are regional accents, and different slang words and phrases across the country.) 
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Ask students if they think the English language in America has changed over time. Ask students what causes language to change. (Student answers should include inventions, fads, changing tastes, the media, etc.) Ask students if their language has changed during their lifetimes. Are there words or phrases that they once used that they no longer use? Or are there words and phrases that they use now that they didn't a few years ago? 

Explain to your students that one of the fastest ways that a language undergoes change is through the use of "slang." As a class, develop a definition for the word "slang." ("Slang" is casual or playful language, made up of short-lived coinages and figures of speech that are deliberately used for added raciness, humor, irreverence, or other effect.)

Tell your students that for the first part of this lesson, they will be examining how language -- and slang -- has changed over the course of American history. Divide your students into six groups of 3-4 students each. Assign one of the following topics to each group: the Old West, the Civil War, the 1920s, the 1950s, the 1960s, and the 1980s. 
Learning Activities:

· Distribute slang glossaries to groups. Ask students to examine the glossary of terms for their time period. In their groups, students should write a 5-7 sentence paragraph which MAKES SENSE and correctly uses as many of the terms from the period as possible. Remind students to keep track of a) the number of slang terms from the period they incorporate into their paragraphs, b) the slang terms they use, and c) the definitions of the slang terms they use. Allow students 15-20 minutes to complete this task. 

· Each group will then share their paragraph with the other groups. As students hear the "slang paragraph" from each time period, they should try to determine what the paragraph means. Working chronologically -- with the Civil War group going first and the 1980s group going last -- ask each group to present their paragraph to the rest of the class, providing no explanations as to the meanings of slang terms. After each group reads their paragraph, ask your students if they can summarize the paragraph using contemporary language. What is being communicated in the paragraph? (Student reactions will vary for each paragraph and time period.) 


· After discussing the possible meanings of each paragraph, ask each group to reveal 1) how many slang terms they included in their paragraph, 2) what the slang terms are, and 3) what the slang terms mean. Continue until all groups have presented their paragraphs and discussed their meanings. 
· Ask your students if, based on this activity, the English language in the United States has changed over the course of history. (Your students should agree that the language -- and the way people use it -- has changed over time.) Did they hear words or phrases that are no longer used, or are unfamiliar to them? 
· Ask your students who the first English-speaking inhabitants of North America were. (Students should suggest that English colonists were the first English-speaking inhabitants of North America.) Ask your students when the first English colonists arrived. (Student answers will vary; the first English colonists arrived in North America during the late 16th and early 17th centuries.) Ask your students if they think the first English colonists used the English language differently than we do today, based on their examination of slang in the 19th and 20th centuries. (Most will probably say that yes, the early English colonists would have spoken quite differently.) 
· Tell your students that in the next portion of this lesson, they will be "translating" 17th-century text into 21st-century text. 
· Log on to the "'Tis a Very Dirty Manner of Life" activity on the Colonial House Web site at www.pbs.org/wnet/colonialhouse/teachers/dirty_manner/index.html. Go over the instructions with your students, and read the first "17th century" text as a class. Ask students what they think this text means. What is the speaker saying? How do they know? Point out to students that there is a glossary on the site. Which tricky words from the text do they need defined? Work through the paragraph with your students to develop a meaning for the passage. Ask your students to jot down a 3-4 sentence summary of the text. 
· Distribute copies of "Richard Frethorne's Account of His Plight in Virginia" to students. This document is a letter written in 1623 from an indentured servant in the Virginia Colony to his parents in England. Ask students to read Richard Frethorne's letter and rewrite it in their own words. What was Richard Frethorne saying about life in Virginia? How could it be rewritten in 21st-century language? 
Closure: Ask student volunteers to read their "rewritten" letters aloud to the rest of the class. Compare and contrast the 17th century version with the examples from students.

Assessment: 
Collect the letters as an assessment of the lesson.

Strategy for Modifications: Students identified as gifted and talented will be offered an alternative or additional assessment: to imagine that Richard Frethorne's parents have gone through a time warp and into another period of American history. Ask your students to write a response letter to Richard Frethorne, using the slang of the Old West, the Civil War, the 1920s, the 1950s, the 1960s, the 1980s, or another time period of their choosing.  In addition, they could complete more activities online that are included on the website, in which they can translate more 17th century texts into their own words.
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