Name: Maura Martinez Subject: 10th grade US History Date: 12/15/09 Class Length: 45 min.
Unit level essential questions: In what ways is food an integral part of sustainability in a society? To what extent is food production a part of our community? What actions can we participate in to support community agriculture here?

Lesson level essential questions: What issues threaten the practice of community agriculture? What kinds of public policies have been implemented regarding community gardens and small farms? What has been the role of citizen action in influencing or changing these policies?
Objectives:

· Through the study of materials about community agriculture and the challenges it has faced, explain and analyze the major barriers to sustained community agriculture
· Explain and evaluate laws/regulations concerning community gardens, and citizen reactions to them, through the study of primary and secondary sources

· List and investigate ways to address the challenges of community agriculture, through research and class discussion

Transformative teaching context: Fully transformative concepts, incorporating critical and ecojustice pedagogies in the study of community gardens and the policies that regulate them. Community action will be integrated into this unit in the form of the establishment of a community garden at the school or in the community.
Learner Backgrounds: This lesson is being taught in an urban high school. The unit on community agriculture is just beginning. Students have learned about the political structure of a democratic republic, the rights and duties of a citizen, and the framework of state and local governments. This unit will integrate their prior knowledge of local governments as it relates to public policies about community gardens and small farms.
Standards: NCSS standard 10, Civic Ideals and Practices, Performance Expectations C, E, J: 

c) Locate, access, analyze, organize, synthesize, evaluate, and apply information about selected public issues—identifying, describing, and evaluating multiple points of view;
e) Analyze and evaluate the influence of various forms of citizen action on public policy;

j) Participate in activities to strengthen the “common good,” based upon careful evaluation of possible options for citizen action.

Classroom climate: The students in this school generally do not connect with the content they are exposed to. Some of the hegemonic controls in place are the sociocultural cues that make it “uncool” to be interested and engaged in school; bureaucratic controls within the school that tend to criminalize any behavior issues with students; and surplus powerlessness among students regarding the possibility to change the way things are. To address the sociocultural cues, I will incorporate the importance of the students’ ideas and action for our unit activity. Without them, we won’t be able to create a community garden; once we study the benefits that have resulted from such gardens in other urban areas, I believe that the students will be motivated to put forth effort to make it happen.

To address the bureaucratic controls, I will try to focus on the positive outcomes that have resulted from involvement in community gardens. If students have a positive goal for themselves and their neighborhood, they are less likely to get caught up in the “school to prison pipeline” (see aclu.org). I will address surplus powerlessness by spotlighting the major accomplishments and well-being that people running and using community gardens have been able to achieve. This topic will address some of the specific needs of an urban community and will connect to their lives in a relevant way. Students who feel a greater connection to, and a personal stake in, the content will be more likely to engage and participate fully.
Initiation: watch trailer for “The Garden” at http://www.youtube.com/watch?v=Yhhfr_hIL7A
This Oscar-nominated documentary relates the long battle over a 14-acre community garden in South Central L.A. This story features racism, local government in action, and civil protests; though the land was sold to a developer, the South Central farmers found another site to use to continue their sustainable agriculture.
After viewing the trailer, ask students to identify the benefits to the gardeners and the community at large of the garden. What was the government’s reaction to the garden? What reasons did they have for wanting to sell the property? What do you think the gardeners, the city, and the landowner should do?

Learning Experience:

· From http://www.rethinkingschools.org/publication/rg/RGRich.shtml: Tape off the room into two sections, one totaling 12% of the “land” in the classroom, the other making up the remaining 88%. This represents the division of Mexico’s arable land: 88% for the cultivation of export crops, and the grazing of cattle; 12% for small-scale farms that produce for local markets. Use this division as a visual emphasis of the amount of Mexican agricultural land that largely serves foreign export markets compared to the land used to grow for Mexicans. 
· Introduce the Campesinos article from Rethinking Globalization and the Schmelzkopf article on NYC community gardens; allow students to read them in pairs if desired. (Alternatively, distribute one document to each pair or group, and discuss the similarities and differences between the two in class discussion after reading.) After reading, ask the following questions:

· What challenges did the Mexican ejido farmers face? Are they the same as the ones faced by the gardeners in Loisaida in New York City?
· What actions did the government take in each case to regulate the use of the land? What were their reasons for doing so?
· What was the reaction of the people using the land in each case? 
· What effect do you think community action could and should have in these situations?

· How should the economic benefits of using the land for business be balanced with the rights of the residents to use the land to sustain their health and well-being?

· Using the readings as examples, brainstorm a list of ways that people can try to influence the government to establish or change policies regarding the use of community gardens. List all responses, and discuss the final list.
Meeting Diverse Needs of Students:

1. This lesson is socially, culturally and ecologically relevant since it deals with issues of the use of land and the unequal access to it; the racial and ethnic components of the struggle for urban community gardens; and the benefits of community agriculture for the urban population compared with the dire situations they may face without it.
2. By studying community gardens in urban settings, students will feel a connection to the content; by focusing on their ideas and proposed actions in response to this topic, students will feel empowered and capable.

3. Students who struggle with these concepts will be given a graphic organizer with information from the readings on it, categorized into place, people involved, government response, and protest or reaction to government action.
4. Students who excel at these concepts will have the opportunity to perform extra research if desired, when doing the assigned homework. Such a student could take on a role of student coordinator for the community garden class project, helping organize his or her peers in the actions they need to take to perform the project.

5. Students who do not address their levels of sociocultural privilege will benefit from the assigned readings, since the issues of ecojustice, especially in “the Garden” and the Campesinos article, are starkly portrayed. In class discussion, students will be asked to express an opinion on the readings and support it with details.
6. Students who resist and disengage will hopefully feel some personal connection to the stories of the people involved in embattled community gardens, and feel empowered to do something about it. The unit project is designed to show such students that they are valued members of the school community and of society in general.

Closure: As a class, evaluate the list of ways to address the issues discussed earlier. Which ones are most realistic for us to achieve as a group of students? What would be the next step? Look at the websites assigned for homework and provide an outline of the final project.
Extended Learning Experience: Students will perform Internet research at one of the following websites to learn more about how we can start a community garden: http://www.ecoliteracy.org/resources/index.html Center for ecoliteracy resources

http://www.communitygarden.org/rebeltomato/fruits/garden-classroom.php#top resources for starting and maintaining a community garden

Write a page, in list or paragraph form, about your findings, and answer the following questions: What is the first step we need to take? Who do we need to ask for permission first? What is the most interesting thing you learned about? What are your personal goals for this project?

Note: students without reliable Internet access will have the opportunity to perform research in the library or in the classroom during a study hall or after school.

Assessments: Students will be informally assessed on their level of participation in class discussions and their ability to answer essential questions and demonstrate their understanding of the readings. As a formal assessment, students’ homework will be collected and graded to determine the extent of their research and their ability to report their findings.
